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Abstract

This study examined the lived experiences and meaning making of Physical Education
(PE) teachers in the Philippines, addressing the limited understanding of how teachers
interpret and construct professional significance within culturally and institutionally
diverse contexts. Employing a descriptive qualitative design grounded in
phenomenology, 35 public high school PE teachers were purposively selected for semi-
structured interviews, which were audio-recorded and supplemented with observational
notes. Data were analyzed using Colaizzi’s method to extract significant statements,
formulate meanings, and identify emergent themes. Findings revealed seven
interconnected themes: fulfillment from student growth, pride and honor in the
profession, holistic student development, creativity and resourcefulness, student
engagement and enjoyment, mentorship and motivation, and the influence of supportive
environments. These themes illustrate how PE teachers navigate challenges, foster
student development, and derive personal and professional satisfaction, highlighting the
dynamic interplay of intrinsic motivation, relational connections, and professional
identity. The study underscores the value of recognizing teachers’ human and emotional
dimensions and fostering environments that support creativity, mentorship, and student-
centered engagement. By capturing teachers’ authentic experiences, this research
contributes to a nuanced understanding of PE teaching, professional identity formation,
and the transformative potential of Physical Education in holistic student development.

Keywords: fulfillment; professional identity; mentorship; creativity; holistic
development; student engagement

Resumen

Este estudio examiné las experiencias vividas y la construccion de significado de los
docentes de Educacion Fisica (EF) en Filipinas, abordando la comprension limitada sobre
como los profesores interpretan y construyen la significancia profesional en contextos
culturales e institucionales diversos. Empleando un disefio cualitativo descriptivo
fundamentado en la fenomenologia, se seleccionaron intencionalmente 35 docentes de
EF de escuelas secundarias publicas para entrevistas semiestructuradas, que fueron
grabadas en audio y complementadas con notas de observacion. Los datos fueron
analizados mediante el método de Colaizzi para extraer declaraciones significativas,
formular significados e identificar temas emergentes. Los hallazgos revelaron siete temas
interconectados: satisfaccion por el crecimiento estudiantil, orgullo y honor en la
profesion, desarrollo integral del estudiante, creatividad y recursos, participacion y
disfrute del estudiante, mentoria y motivacion, e influencia de entornos de apoyo. Estos
temas ilustran como los docentes de EF enfrentan desafios, fomentan el desarrollo de los
estudiantes y obtienen satisfaccion personal y profesional, destacando la interaccion
dindmica entre la motivacion intrinseca, las conexiones relacionales y la identidad
profesional. El estudio subraya la importancia de reconocer las dimensiones humanas y
emocionales de los docentes y de fomentar entornos que apoyen la creatividad, la
mentoria y la participacion centrada en el estudiante. Al capturar las experiencias
auténticas de los docentes, esta investigacion contribuye a una comprension matizada de
la ensefianza de la EF, la formacion de la identidad profesional y el potencial
transformador de la Educacion Fisica en el desarrollo integral del estudiante
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Introduction

Teaching is widely recognized as one of the most integral professions in nation-
building, as teachers serve as facilitators of learning, character formation, and social
transformation (Reeve & Cheon, 2021). In the Philippines, the teaching profession carries
a unique cultural and social significance, as educators often assume multiple roles that
extend beyond classroom instruction (Magen-Nagar & Steinberger, 2022). Filipino
teachers navigate diverse learning environments shaped by socioeconomic conditions,
cultural expectations, and evolving educational reforms (Poblador, 2024).

Physical Education (PE) in the Philippines plays a crucial role in promoting
holistic development by cultivating students’ physical, social, and emotional
competencies (Esto, 2024). Under the K—12 curriculum, PE emphasizes lifelong fitness,
movement competency, and meaningful participation in physical activities (Poblador,
2024). Filipino PE teachers are tasked with integrating health literacy, skill acquisition,
and values formation through dynamic and culturally relevant learning experiences (Esto,
2024). Despite these goals, PE instruction often depends on the creativity and adaptability
of teachers who must navigate diverse school contexts across the country (Diab & Green,
2024).

Despite its importance, the teaching of Physical Education is challenged by
persistent issues that hinder effective instruction. Many schools face shortages in
facilities, equipment, and safe spaces for physical activity, placing considerable pressure
on teachers to improvise learning environments (Dewi et al., 2021). Class sizes remain
large, complicating classroom management and individualized instruction during
physical activities (Franklin & Harrington, 2019); (Ezinwa, 2024). Additionally, PE
teachers often encounter limited administrative support for co-curricular sports and
fitness programs, further constraining their instructional capacity (Subang, 2022).

Several studies have examined the state of PE instruction in the Philippines,
highlighting both strengths and systemic gaps. Prior research has underscored the

dedication of Filipino PE teachers in promoting fitness education despite resource
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limitations (Mojica & San Pedro, n.d.). Investigations have shown that many teachers rely
on localized strategies and improvised materials to sustain student engagement
(Chisunum & Nwadiokwu, 2024); (Sumbilon et al., 2024). Other scholars have
emphasized the importance of supportive school leadership in enhancing the quality of
PE programs (Santos et al., 2024).

Beyond these national analyses, broader literature continues to explore the
pedagogical, social, and institutional dimensions of PE. International studies have shown
that meaningful PE instruction strengthens students’ motivation, self-efficacy, and
physical literacy (Azarhazin et al., 2024). Research has also emphasized the value of
teacher autonomy and reflective practice in shaping instructional quality (Sener & Mede,
2023). Additionally, work in comparative contexts demonstrates that PE teachers
worldwide share similar struggles related to workload, undervaluation of the subject, and
resource scarcity (Goncalves et al., 2020).

Despite these contributions, there remains a lack of qualitative research that
deeply examines the meaning-making processes and lived experiences of Physical
Education teachers in the Philippines. Existing studies often focus on curriculum
implementation or resource challenges, yet few explore how teachers themselves
interpret, internalize, and construct the significance of their professional journey. Thus,
the central question guiding this study is: How do Physical Education teachers in the
Philippines make meaning of their lived experiences in the teaching profession? The
purpose of this study is to illuminate these experiences, deepen understanding of their
professional realities, and contribute to more contextually grounded perspectives on PE
teaching.

The conceptual framework of this study situates the lived experiences of Physical
Education teachers within the broader Philippine educational context, considering both
systemic structures and the realities of school-based teaching conditions. Central concepts
such as professional identity, teacher motivation, holistic student development, and
mentorship are explicitly defined to provide a theoretical lens through which the empirical
data can be interpreted. By linking these concepts to established literature on teacher
roles, pedagogical challenges, and phenomenological inquiry, the framework ensures that

the analytical categories—fulfillment from student growth, pride in the profession,
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creativity and resourcefulness, student engagement, mentorship, and supportive
environments—are not only derived from participants’ narratives but also grounded in
theory. This approach strengthens the study’s analytical rigor, demonstrating how
individual experiences are embedded within social, institutional, and cultural structures,
while providing a clear rationale for interpreting the emergent themes. Consequently, the
framework bridges theoretical understanding with empirical observation, enhancing the
social relevance and analytical justification of the research.

This research is significant because it gives voice to PE teachers whose narratives
provide rich insights into the realities of teaching in diverse Philippine educational
contexts. By capturing their lived experiences, the study contributes to a more nuanced
understanding that can inform teacher preparation, institutional policies, and school-level
support systems. The findings aim to strengthen the body of knowledge on PE pedagogy
and professional identity, particularly within local and culturally situated frameworks.
Ultimately, this research seeks to benefit educators, researchers, and policymakers by
offering evidence-based perspectives that can elevate the practice and status of Physical

Education in the country.

Methods
Research Design

This study employed a qualitative research design, specifically a descriptive
qualitative approach. Qualitative research is an inquiry process that seeks to understand
how individuals interpret and construct meaning from their experiences within natural
settings (Creswell, 2009). A descriptive qualitative design, meanwhile, aims to provide a
rich, straightforward, and detailed account of participants’ perspectives without imposing
highly abstract or interpretive frameworks (Koh & Owen, 2000).

This design is appropriate because the goal of the study is to capture and describe
how Physical Education teachers in the Philippines make meaning of their professional
experiences. The descriptive qualitative approach allows the researchers to focus on the
participants’ authentic voices, contextual nuances, and personal interpretations, which are
essential in understanding the complexities of teaching PE in diverse educational

environments. Since the study seeks to present teachers’ stories in a manner that is faithful
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to their lived realities, a descriptive qualitative design provides the methodological
flexibility and depth needed to portray their experiences comprehensively.
Participants and Sampling

This study involved 35 Physical Education teachers currently teaching in various
public secondary schools across the Philippines. This study employed purposive sampling
in which participants are deliberately selected based on specific characteristics relevant
to the research objectives. The selection criteria required that participants must (a) be
currently employed as licensed teachers under the Department of Education (DepEd), (b)
be actively teaching Physical Education in junior or senior high school, and (c) be willing
to participate and share their experiences.

Purposive sampling was deemed appropriate because the goal of the research was
not to generalize findings to a larger population, but rather to gather rich, detailed, and
authentic narratives from individuals who could provide deep insight into the lived
experiences of Physical Education teachers in the Philippines.

Research Instrument

The primary research instrument used in this study was a semi-structured
interview guide, consisting of open-ended questions designed to elicit rich, detailed
descriptions of the participants’ lived experiences as Physical Education teachers in the
Philippines. The interview guide focused on key areas such as instructional experiences,
challenges encountered, sources of fulfillment, perceptions of the profession, and
contextual factors influencing their practice. This structure allowed flexibility for follow-
up questions while ensuring that core topics relevant to the research question were
consistently explored across all interviews.

To ensure the clarity, relevance, and appropriateness of the questions, the
interview guide underwent expert validation. Three experts in the fields of Physical
Education, educational research, and qualitative methodology reviewed the instrument
for content validity, coherence, and alignment with the study’s objectives. Their
suggestions were integrated into the final version of the guide, strengthening its
credibility and ensuring that the questions would effectively capture meaningful

qualitative data.
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In addition, the interview guide was evaluated for ethical soundness, ensuring that
no item would cause discomfort, compromise confidentiality, or lead participants into
sensitive disclosures beyond the study’s scope. The final instrument was designed to be
conversational, accessible, and respectful of the participants’ time and perspectives,
aligning well with the qualitative descriptive approach of the study.

Data Analysis Procedure

The data collected from the semi-structured interviews were analyzed using
Colaizzi’s (1978) phenomenological method, which provides a systematic, participant-
centered approach to exploring lived experiences. Prior to coding, central concepts and
preliminary categories were defined based on the study’s conceptual framework,
including professional identity, fulfillment, mentorship, creativity, student engagement,
and supportive environments. These categories were then refined inductively as
significant statements emerged from the transcripts, allowing empirical insights to guide
their evolution while maintaining theoretical alignment.

The analysis began with careful reading and segmentation of transcripts, during
which each interview was reviewed multiple times to identify statements directly related
to teachers’ professional experiences. These significant statements were coded and linked
to preliminary categories, with similar codes clustered into thematic groups. Throughout
this process, the research team conducted analytical differentiation by gender, years of
teaching experience, type of school, and geographic region to identify potential variations
in experiences, although patterns were largely consistent across these dimensions.

Following coding, the formulation of meanings was carried out by interpreting
each significant statement in relation to the emergent categories, resulting in a set of
consolidated thematic clusters. These clusters were then used to develop an exhaustive
description of the phenomenon, which was further condensed to capture the fundamental
structure of PE teachers’ lived experiences.

To ensure rigor and intersubjective validation, member checking was conducted
by returning the thematic summaries to participants for verification of accuracy, clarity,
and resonance with their lived experiences. Participants confirmed that the interpretations
reflected their perspectives, strengthening the credibility and trustworthiness of the

findings. Ethical measures, including informed consent, confidentiality, and secure
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storage of audio recordings and transcripts, were strictly observed throughout the research
process.
Ethical Considerations

This study was conducted in full compliance with ethical standards for research
involving human participants. Participants were fully informed about the purpose,
procedures, and voluntary nature of the study, and written informed consent was obtained
prior to data collection. Confidentiality and anonymity were strictly maintained, with
interview recordings and transcripts securely stored and accessible only to the research
team. Ethical safeguards were also applied in the development of the interview guide to
avoid discomfort or undue disclosure, ensuring that participants could freely share their

experiences in a safe and respectful environment.
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Results
Table 1. Themes and Core Ideas on the Experiences of Teachers as they Teach Physical Education in the
Philippines
Theme Description / Essence Representative Quotes Co-occurring
Themes /
Relationships
Fulfillment from  Teachers experience “It’s fulfilling to see my Mentorship and
Student Growth  satisfaction from students improve their Motivation; Student

observing students’
improvement in skills,
teamwork, and
confidence, reflecting
the personal reward of
teaching.

physical skills, build
teamwork, and have fun
while being active.”

“Even in resource-scarce
schools, shy students became
leaders, and restless ones
found focus.”

Engagement and
Enjoyment

Pride and Honor

Teachers feel proud and

“I am proud and honored to

Holistic Student

in the Profession  honored to serve as PE be one of the Physical Development;
educators, emphasizing ~ Education teachers here in Supportive
their professional the Philippines.” “Teaching Environment
identity and contribution  PE is a fulfilling profession Enhancing Teaching

to holistic student
development.

and a big honor to allow us
to make a lasting impact on
students” holistic well-
being.”

Holistic Student  PE teaching promotes “You’re shaping and Fulfillment from
Development physical, social, and instilling behavior and values  Student Growth;
emotional competencies, like sportsmanship, Mentorship and
instilling values such as ~ teamwork, and discipline.” Motivation
discipline, teamwork, “It is my duty to educate
and sportsmanship. them in a healthy lifestyle,
boost their potential, and
motivate them to be
academically productive.”
Creativity and Teachers develop “Despite the scarcity, Student Engagement
Resourcefulness  innovative strategies to  teachers continue to find and Enjoyment;
engage students despite  creative ways to engage Supportive
limited resources, learners and promote Environment
demonstrating physical fitness with the Enhancing Teaching
adaptability and resources available.”
problem-solving. “Look for a good possibility
in every negative situation.”
Student Students participate “Students come with bright Creativity and
Engagement and actively and eyes and open hearts, eager Resourcefulness;
Enjoyment enthusiastically, to learn, to move, to be Fulfillment from
enjoying PE as both a seen.” Student Growth

learning opportunity and
a break from academics.

“PE is fun for students and
feels like a break from
academics.”

Mentorship and
Motivation

Teachers act as mentors
and motivators,
supporting students’
personal, social, and
academic development.

“Being a PE teacher means
showing up every day not
just as an instructor, but as a
mentor, a motivator, and a
believer in every child’s
potential.”

Fulfillment from
Student Growth;
Holistic Student
Development
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“Helping students discover

their strengths and build
resilience is very rewarding.”
Supportive Institutional support, “Teaching is enjoyable if Creativity and
Environment recognition, and your supervisor encourages Resourcefulness;
Enhancing resources improve you to carry out all the Pride and Honor in
Teaching teaching effectiveness necessary activities.” the Profession
and reinforce teachers’ “It is encouraging to know
sense of value. that PE is valued and

supported in the curriculum.”

Discussion

Fulfillment from Student Growth. The theme Fulfillment from Student Growth
captures the profound sense of purpose and emotional reward that participants
experienced as they witnessed their students’ progress. According to them, their
fulfillment as PE teachers was not merely tied to academic outcomes but to meaningful
changes in students’ confidence, physical literacy, discipline, and motivation. Many
expressed that these improvements—no matter how small—validated their efforts and
strengthened their commitment to the profession. This theme reflects how teachers
interpret student development as both a personal and professional affirmation of their

choice to become educators. To wit:

“Seeing my students improve even just one skill makes me really
happy. It feels like all the challenges are worth it when I witness their
progress.” (P7)

“When my learners tell me they enjoyed my class or became more
confident in PE, it gives me a sense of fulfillment that reminds me
why I chose this career.” (P14)

This implies that PE teachers derive a significant part of their professional identity
and motivation from the observable growth of their students. The emotional fulfillment
they gain becomes an internal source of reinforcement that sustains them despite
challenges such as workload, limited resources, or diverse learner abilities. It also
indicates that teachers view student improvement not merely as an expected outcome but
as a personal achievement that reflects their competence and dedication. Consequently,
student growth becomes a meaningful indicator of successful teaching, influencing how

teachers perceive their effectiveness and value within the educational environment.

10
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The findings above are supported by previous research showing that educators
often construct their professional meaning through students’ developmental milestones,
which enhance their sense of purpose and job satisfaction (Igbal et al., 2014). Other
studies also highlight that teacher motivation is closely linked to witnessing learners’
progress, contributing to a deeper emotional investment in teaching (Nagar, 2012).
Similarly, research in physical education contexts emphasizes that student
improvement—whether in skills, confidence, or participation—significantly contributes
to teachers’ feelings of fulfillment and continued engagement in the profession (Gopinath,
2020).

Pride and Honor in the Profession. This reflects the participants’ deep sense of
respect and value for being a PE teacher. According to them, the profession is not merely
a job but a calling that embodies service, commitment, and the opportunity to shape lives
through movement and holistic well-being. Many participants expressed that teaching PE
allows them to contribute meaningfully to society, uphold the dignity of the teaching
profession, and demonstrate excellence in their roles. This sense of pride stems from their
identity as educators who promote both physical and personal development among

learners. According to the research participants:

“Being a PE teacher makes me proud because I know I am helping
students become healthier and more confident. It feels honorable to
guide them toward better habits.” (P5)

“I feel a sense of honor when people recognize the value of what we
do in PE. Teaching is not easy, but the respect that comes with the
profession makes me proud of my path.” (P11)

This implies that the participants’ strong sense of pride contributes significantly
to their motivation and resilience in the profession. Their perception of PE teaching as an
honorable vocation reinforces their commitment despite challenges or misconceptions
about the subject. The theme also suggests that their professional identity is shaped by
how they view the societal impact and moral purpose of teaching. When teachers
internalize pride and honor as central to their work, it influences how they approach their
responsibilities, interact with students, and uphold professional standards. This internal
regard can further enhance their satisfaction and sense of purpose within the educational

environment.

11
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Existing literature supports these findings, emphasizing that teachers who
perceive their profession as honorable demonstrate higher levels of professional
commitment and intrinsic motivation (Adlaon et al., 2024). Studies also indicate that a
strong sense of pride in teaching strengthens teachers’ identity construction and reinforces
their dedication to educational goals (Ankori et al., 2022). In the context of physical
education, research highlights that pride in the profession enhances teachers’ passion for
promoting active lifestyles and contributes to sustained engagement in their work
(Paquette et al., 2023).

Holistic Student Development. This theme centers on the participants’ belief that
Physical Education plays a vital role in nurturing not only students’ physical abilities but
also their cognitive, emotional, and social growth. According to them, PE extends beyond
sports and fitness; it provides opportunities for students to develop discipline, teamwork,
resilience, and self-confidence. The participants emphasized that through PE classes,
students learn life skills that contribute to their overall well-being and character
formation. They also noted that the subject promotes balance, healthy habits, and positive

interpersonal relationships among learners. Based on their responses:

“I always see PE as more than exercise; it teaches students
confidence, teamwork, and discipline, which they carry in real-life
situations.” (P7)

“Holistic development is really visible in PE because students grow
not only physically but also mentally and socially as they engage in
activities.” (P14)

This implies that the teachers view their work as contributing to a
multidimensional educational process that supports well-rounded student development.
By recognizing the diverse skills nurtured in PE, teachers acknowledge the broader
impact of their subject in preparing students for everyday challenges and social
interactions. This perspective highlights the embedded value of PE within the curriculum
as a formative space for character-building and social learning. It also underscores the
significance of movement-based education in promoting balance between physical health
and psychosocial growth.

Scholarly literature aligns with these findings, noting that PE significantly

contributes to students’ physical, social, and emotional competencies (Barba-Martin et
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al., 2020). Studies further emphasize that structured physical activities foster
collaboration, leadership, and problem-solving abilities, supporting students' overall
character formation (Baena-Morales et al., 2023). Recent research also highlights that PE
is uniquely positioned to promote holistic development by integrating motor skills, social
interaction, and personal well-being within a single learning context (Corbin, 2021).
Creativity and Resourcefulness. The theme captures how Physical Education
teachers navigate the constraints commonly experienced in Philippine schools—such as
limited equipment, budget restrictions, and inadequate facilities—by designing
innovative and adaptable teaching strategies. According to the participants, these
limitations do not hinder learning; instead, they push them to explore alternative ways of
delivering meaningful PE experiences. They described using improvised materials,
modifying games, and reconstructing activities to fit the available space and resources.
For them, being creative is not only a skill but a daily necessity in ensuring that students

still receive quality instruction despite the challenges. To wit:

“I really have to be creative because we often lack equipment, so I
improvise materials just to make sure the students can still perform
the activities well.” (P11)

“Resourcefulness is part of being a PE teacher; even with limited
space or materials, you find ways to make the lesson work for your
class.” (P23)

This implies that creativity and resourcefulness serve as essential capacities that
enable teachers to sustain pedagogical effectiveness amid structural limitations. It
highlights how these capacities allow teachers to transform constraints into opportunities
for innovation and problem-solving. Furthermore, this theme underscores the dynamic
nature of PE teaching, where adaptability becomes part of the professional identity of
educators. The emphasis on resourcefulness suggests that teachers actively participate in
shaping learning environments that remain student-centered even when ideal conditions
are absent. As a result, their ingenuity reinforces both instructional continuity and student
engagement.

Existing research supports these findings by noting that PE teachers often rely on
creative strategies to address the lack of facilities and materials in developing countries

(Dewi et al., 2021). Studies further indicate that resourcefulness enables teachers to
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maintain instructional quality by modifying tasks, designing alternative equipment, and
utilizing available spaces through innovative adaptations (Octavia, 2020). Additionally,
literature emphasizes that creativity functions as a pedagogical skill that allows PE
educators to sustain effective teaching despite contextual limitations (Hanggara et al.,
2019).

Student Engagement and Enjoyment. This theme captures the participants’
perception that Physical Education becomes meaningful and rewarding when students are
actively involved and genuinely enjoying the activities. According to them, seeing
students participate enthusiastically, show excitement during classes, and express
eagerness to learn contributes to the overall sense of fulfillment in teaching PE. They
emphasized that engagement is reflected not only in students’ physical involvement but
also in their positive attitudes, improved confidence, and willingness to try new activities.
For the teachers, enjoyment is a vital indicator that their pedagogical approaches are
effective and resonate with the learners. Thus, the theme reflects the belief that PE
teaching is deeply connected to the joy and energy students bring into the learning space.

Based on the research participants:

“When I see my students excited to join the activities, it gives me
energy as a teacher because I know they are really learning and
enjoying.” (P07)

“The best part is when students are fully engaged and smiling during
PE; it makes the effort worthwhile.” (P18)

This implies that student engagement serves as a powerful motivator for teachers,
shaping their perception of professional satisfaction and success. When students enjoy
the lessons, teachers perceive their instructional practices as effective, which reinforces
their sense of competence and enhances their commitment to teaching. The theme also
suggests that engagement functions as an informal feedback mechanism, allowing
teachers to gauge student needs and adjust their approaches intuitively. Moreover, the
presence of enjoyment in PE settings indicates a healthy learning environment where
students feel safe, encouraged, and connected with the physical activities. This
underscores the relational and emotional dimension of PE teaching, where positive

learner responses directly influence teacher morale and identity.
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Supporting literature affirms that student enjoyment in PE is strongly associated
with increased motivation and sustained participation in physical activities (Thomas et
al., 2019). Other studies similarly highlight that high levels of engagement contribute to
more meaningful learning experiences, fostering both skill development and positive
attitudes toward physical activity (Rohi & Muslim, 2023). Furthermore, research
indicates that teachers derive a sense of fulfillment and professional confidence when
their students display enthusiasm and active involvement in PE classes (Wekesser et al.,
2021).

Mentorship and Motivation. This theme reflects the participants’ belief that
being a Physical Education teacher in the Philippines involves guiding, inspiring, and
supporting students beyond the development of physical skills. According to them, the
role of a PE teacher includes shaping learners’ attitudes, building their confidence, and
helping them discover their strengths and capabilities. Participants described mentorship
as a critical aspect of their professional identity, emphasizing their influence not only on
physical performance but also on students’ personal growth. They shared that
motivation—both giving and receiving it—plays a central role in sustaining meaningful
teacher—student relationships. Thus, this theme encapsulates the idea that PE teachers act
as mentors who encourage, uplift, and empower learners in various dimensions of their

schooling experience. According to them:

“As a PE teacher, I see myself as a mentor who helps students believe
in themselves, especially those who think they are not good in
sports.” (P11)

“When I motivate my students and see them improve, it inspires me
also to become a better teacher every day.” (P24)

This implies that mentorship and motivation form a reciprocal dynamic in the
teaching—learning process, where teachers’ encouragement fosters student development,
and students’ progress, in turn, strengthens teacher motivation. The theme also suggests
that PE teachers perceive their work as relational and transformative, not limited to
curriculum delivery but extending to character-building and emotional support.
Mentorship functions as a meaningful channel through which teachers help students

navigate challenges and cultivate resilience.
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Relevant studies support the notion that mentorship enhances students’
engagement, confidence, and long-term interest in physical activity (Martins et al., 2024).
Research also shows that teachers who adopt a motivational and supportive role are more
likely to foster positive learning climates in PE settings, contributing to students’ holistic
development (Skinner, 2023). Furthermore, literature indicates that the mentoring
relationship in PE benefits teachers as well, as student growth reinforces teacher identity,
satisfaction, and professional purpose (Abadejos et al., 2025).

Supportive Environment Enhancing Teaching. The theme Supportive
Environment Enhancing Teaching captures the participants’ experiences of how
institutional, administrative, and infrastructural support positively influences their work
as Physical Education teachers in the Philippines. According to them, having access to
resources, encouragement from school leadership, and improved facilities significantly
boosts their ability to deliver effective instruction. They emphasized that support from
the Department of Education (DepEd), particularly in terms of providing teaching
materials and ensuring technological access, helps address challenges often associated
with PE instruction. Participants also shared that supportive environments foster a sense

of empowerment, making them feel valued and capable in their teaching roles.

“Our government, especially DepEd, is really trying to provide
learning materials that we can use for students who struggle to access
online resources.” (P17)

“It becomes enjoyable to teach PE when your supervisor encourages
you and understands the importance of every activity you plan.”
(P28)

This implies that a supportive school environment plays a crucial role in shaping
teachers’ professional experiences, influencing not only their instructional capacity but
also their motivation and job satisfaction. The presence of institutional backing allows PE
teachers to navigate the complexities of their subject more effectively, particularly given
its resource-dependent nature. Furthermore, such support enhances teachers’ confidence
and reinforces their sense of professional identity, as they feel recognized and validated
in their work. The theme also indicates that positive school environments strengthen the
teacher—student dynamic by enabling teachers to focus on meaningful learning rather than

logistical challenges.
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Studies corroborate these findings by showing that supportive administrative
structures significantly improve teachers’ instructional practices and confidence,
particularly in resource-intensive subjects like Physical Education (Dairo et al., 2024).
Research likewise indicates that school environments with strong leadership and adequate
facilities create conditions that enhance teacher effectiveness and student learning
outcomes (Naz & Rashid, 2021). Additionally, literature suggests that institutional
support contributes to teachers’ emotional well-being and professional longevity,
especially in settings where workload and expectations can be demanding (Wang, 2024).

An additional consideration emerging from the data is the distinction between
teaching dynamics in junior and senior high school, which may have influenced
participants’ responses. Senior high school PE requires higher-level competencies, more
specialized skill development, and differentiated instructional strategies compared with
junior high, which often emphasizes foundational physical literacy and general fitness.
Some teachers noted that senior high students demanded greater autonomy, motivation,
and engagement, prompting adaptations in lesson planning, mentorship, and classroom
management. In contrast, junior high students often required more structured guidance,
scaffolding, and relational support to cultivate teamwork and discipline. Recognizing
these differences underscores the complexity of PE teaching across educational levels and
highlights how curriculum demands, student maturity, and competency expectations

shape teachers’ lived experiences and meaning-making processes.

Conclusion

This study provides a varied understanding of the lived experiences of PE teachers
in the Philippines, revealing both the shared and singular aspects of their professional
journeys. While most participants expressed a profound sense of fulfillment from
witnessing student growth, others emphasized the challenge of translating creativity and
resourcefulness into meaningful engagement in under-resourced contexts, highlighting
the diverse ways teachers negotiate structural constraints. Themes such as pride in the
profession, holistic student development, mentorship, and supportive environments
illustrate the interplay between intrinsic motivation, relational connections, and

institutional factors in shaping professional identity.
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Beyond describing experiences, these findings offer critical insights for practice
and policy. Recognizing the centrality of mentorship, creativity, and student-centered
approaches suggests that teacher training programs should emphasize adaptive
instructional strategies, reflective practice, and holistic pedagogy. Institutions can further
support PE educators by providing resources, professional development, and recognition
that reinforce both the emotional and technical dimensions of teaching. The study also
underscores the value of contextually grounded professional development, where teachers
are prepared to navigate the unique cultural, social, and institutional realities of Philippine
schools.

Ultimately, the experiences of PE teachers demonstrate that effective physical
education is not solely determined by curriculum or facilities, but by the teachers’ ability
to integrate personal resilience, relational engagement, and innovative practices. By
capturing these lived realities, this research contributes to a deeper theoretical and
practical understanding of PE teaching, informing policies, professional support systems,
and teacher education programs aimed at enhancing both educator well-being and student
development.

Limitations

This study is bounded by several limitations that should be considered when
interpreting its findings. First, the research focused exclusively on public high school PE
teachers from selected regions of the Philippines, an archipelagic country with diverse
educational, cultural, and socioeconomic contexts; thus, the results may not fully
represent the experiences of all PE teachers nationwide, particularly those in private
schools or other geographic areas. Second, the purposive sampling method, while
appropriate for capturing rich and relevant narratives, limits generalizability beyond the
participants included. Third, participants’ individual characteristics—such as age, years
of teaching experience, and professional maturity—may have influenced their reflections
and perceptions, potentially affecting the themes that emerged. Finally, as the study relied
solely on self-reported narratives collected within a specific period, evolving policies,
school environments, or societal changes may shape teachers’ future experiences
differently. Despite these limitations, the study offers meaningful insights into the lived

realities of PE teachers in the Philippine public school system.
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